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English as a tool for cognitive recovery...

in overcoming war-related trauma. The aim of this study was to examine how English language
learning can serve as a tool for cognitive rehabilitation and social reintegration, with a focus on
its psychological and cognitive impacts. The research employed corpus-based analysis, component
analysis, comparative analysis of English-Ukrainian terminology, contextual and discourse
analysis, as well as quantitative methods for determining term frequency, density, and motivational
characteristics. The results of the study showed that English language education contributes to
cognitive recovery by stimulating memory, attention, executive functioning, and neuroplasticity,
while also supporting emotional well-being and social inclusion. The analysis revealed that 48% of
the identified terms were morphologically motivated, 22% semantically motivated, 18% borrowed
or loan-translated, and 12% conventionalised or opaque. Approximately 70% of the analysed
terminology demonstrated linguistic transparency, facilitating comprehension and reducing
cognitive load for trauma-affected learners. The findings further indicated that 45% of English-
Ukrainian term pairs exhibited full equivalence, 25% partial equivalence, and 30% neutralised
equivalence. The highest density of rehabilitation-related terminology was found in research
articles (29%), followed by textbooks and guides (23%) and online educational resources (21%).
The findings provided evidence that transparent and semi-transparent terms support cognitive
processing, emotional recovery, and social reintegration, whereas opaque terms require additional
contextualisation and pedagogical support. The study proposed integrating rehabilitation-
oriented English language education into post-conflict recovery programs, emphasising linguistic
motivation and semantic transparency as key mechanisms of cognitive rehabilitation, emotional
stabilisation, and long-term social empowerment

Keywords: war-affected individuals; digital pedagogy; neuroplasticity; inclusive education; social
empowerment; post-traumatic stress disorder; rehabilitation-oriented education

Introduction

English language education, particularly in the = trauma. Moreover, it highlights the importance
context of war, plays an increasingly signifi- of inclusive educational environments, such
cant role in the cognitive recovery, rehabili- as university campuses and eco-classrooms,
tation, and social reintegration of individuals  which provide safe, supportive spaces that pro-
affected by conflict, as it combines academic = mote emotional healing and social inclusion for
learning with psychological support. English  war-affected populations.

language education stimulates neuroplasti- Recent interdisciplinary studies in cogni-
city, enhances memory and attention, helps tive linguistics, psycholinguistics, and trau-
structure emotional experiences and regulate  ma-informed education increasingly empha-
emotions, while inclusive and digital learning sise the integrated role of language learning in
environments support social integration and  cognitive regulation and psychological adap-
reduce stress, thereby contributing to effec- tation. T. Ness et al. (2025) demonstrated that
tive cognitive and psychological recovery. This  cognitive control mechanisms are fundamen-
study is relevant because it examines how lan-  tally involved in language processing, showing
guage learning enhances cognitive functions, that executive functions such as inhibition,
emotional well-being, and self-confidence task switching, and attentional regulation are
while fostering neuroplasticity and executive  continuously engaged during linguistic ac-
functioning in individuals recovering from tivity. Their findings suggested that language
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use is not a passive communicative act but an
active cognitive process that strengthens do-
main-general control systems. This directly
supports the interpretation of English lan-
guage learning as a form of cognitive training
that may enhance mental flexibility in indi-
viduals exposed to high-stress environments.
In a related cognitive-linguistic framework,
C. Fernyhough & A. Borghi (2023) concep-
tualised inner speech as a key mechanism of
self-regulation and cognitive organisation.
The author argues that internal verbalisation
structures experience, supports emotional pro-
cessing, and enables individuals to distance
themselves cognitively from stressful or trau-
matic events. This theoretical position is par-
ticularly relevant for rehabilitation-oriented
language education, where external language
learning may interact with internal speech
systems to facilitate cognitive restructuring.

From a discourse-analytical and linguis-
tic perspective, P. Cap (2019) highlighted that
discourse plays a constitutive role in shaping
social reality, identity formation, and ideologi-
cal perception. The analysis demonstrated that
linguistic structures are not neutral but actively
construct cognitive frames through which indi-
viduals interpret experience. R. Rehak (2021)
further contributed to this discussion by exam-
ining terminological instability in specialised
discourse, arguing that ambiguous or incon-
sistently used terminology increases cognitive
load and reduces communicative efficiency.
The researcher’s findings supported the impor-
tance of terminological clarity in educational
and rehabilitative contexts, where cognitive
accessibility is crucial for effective knowledge
acquisition. S. Fernandez-Silva (2019) extend-
ed this argument by showing that terminolog-
ical variation serves both cognitive and com-
municative functions in academic discourse,
enabling simplification, specialisation, and
conceptual adaptation depending on context.
This supports the idea that the internal struc-
ture and transparency of terminology directly
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influence comprehension and cognitive pro-
cessing speed, which is particularly important
in language education for learners experienc-
ing cognitive or emotional stress.

In addition, Y. Li et al. (2024) showed that
cognitive selection processes actively shape
language change, indicating a bidirectional
relationship between cognition and linguistic
systems. Their findings suggest that linguistic
structures evolve in response to patterns of
cognitive use, reinforcing the idea that lan-
guage learning and cognition are dynamically
interconnected systems rather than separate
domains. The relevance of language learning
for cognitive adaptation under wartime con-
ditions has also been highlighted by Ukrainian
scholars. A. Vysotskyi & S. Romanchuk (2024)
argued that the Russian-Ukrainian war has
transformed the cognitive paradigm of Ukrain-
ian society, emphasising the role of language
as a tool for maintaining mental resilience and
reconstructing cognitive frameworks under
conditions of prolonged stress. Their findings
suggest that language functions not only as a
means of communication but also as a mech-
anism for cognitive stabilisation and adapta-
tion. In addition, J. Bondarchuk et al. (2024)
demonstrated that motivation, emotional en-
gagement, and learner-centred approaches are
critical factors influencing the effectiveness
of English language learning during wartime.
Their research indicates that supportive ed-
ucational environments contribute to both
successful language acquisition and psycho-
logical well-being, reinforcing the connection
between language education, emotional recov-
ery, and social reintegration.

Despite the significant body of research
on language education and rehabilitation,
there remains a gap in the development of evi-
dence-based, adaptive language programs spe-
cifically designed for war-affected populations
in the Ukrainian context. This study aimed
to fill that gap by exploring how English lan-
guage education can be leveraged as a tool for
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rehabilitation, social reintegration, and profes-
sional empowerment for those affected by the
war in Ukraine. The objective of this researchwas
to highlight the potential of English language
education in post-conflict rehabilitation pro-
grams, focusing on how language learning can
help rebuild cognitive capacities, improve emo-
tional well-being, and foster social inclusion.

Materials and Methods

The research was designed as an interdiscipli-
nary mixed-methods study integrating corpus
linguistics, cognitive-linguistic analysis, com-
parative terminology research, and discourse
analysis to examine the role of English lan-
guage education in cognitive rehabilitation and
social reintegration under wartime conditions.
The materials selected for this study included a
specialised corpus of scholarly and educational
texts on cognitive rehabilitation, bilingualism,
trauma-sensitive pedagogy, and English lan-
guage learning under wartime conditions. The
corpus incorporated key works by J. Kroll et
al. (2014), P. Li & Y. Lan (2022), and J. Bond-
archuk et al. (2024). It also included studies by
A. Vysotskyi & S. Romanchuk (2024), J. Ortiz et
al. (2025), and J. Brouwer et al. (2025). Addi-
tionally, resources by V. Sichka et al. (2025),
together with educational materials and reha-
bilitation-oriented texts, were used for termi-
nological analysis. This choice was based on
the growing recognition of the role language
education plays in cognitive recovery and emo-
tional healing for war-affected individuals. The
research combined linguistic, psychological,
and educational methods to analyse the texts
and approaches used in rehabilitation-orient-
ed English language programs for war-affected
populations in Ukraine.

The approach was rooted in understanding
that language learning, particularly in trauma
recovery, operates at the intersection of cogni-
tive, linguistic, and emotional processes. In this
study, terms related to cognitive recovery, reha-
bilitation, and social integration were analysed
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for their role in creating an inclusive, support-
ive learning environment. The focus was placed
on the internal form of key terms within lan-
guage education discourse, emphasising the
semantic motivation and cognitive structures
that shape specialised language units used in
rehabilitation contexts. These units were cat-
egorised into transparent, semi-transparent,
and opaque terms based on how clearly their
meaning is reflected in their linguistic form.
The approach was based on the understanding
that language learning in trauma recovery in-
volves cognitive, linguistic, and emotional pro-
cesses. In this study, terms related to cognitive
recovery, rehabilitation, and social integration
were analysed for their role in creating an in-
clusive learning environment. These units were
categorised into transparent, semi-transpar-
ent, and opaque terms based on morphological,
semantic, and cognitive motivation criteria,
such as affixation, compounding, metaphorical
extension, and conventionalisation.

The corpus for this research was compiled
to ensure specificity and representativeness
within the field of language education for reha-
bilitation. The materials included 30 authentic
texts, such as academic articles, training man-
uals, and reports on rehabilitation practices
in war-affected regions, primarily published
between 2018 and 2025. These texts were cho-
sen for their relevance to language education
and rehabilitation and their focus on creating
inclusive, adaptive learning environments for
individuals recovering from trauma. The total
sample comprised over 1,000 terminological
units, selected to capture the most frequently
used and central concepts within the domain.
The sources were systematically retrieved
from academic and professional databases,
including Scopus, Web of Science, ERIC (Ed-
ucation Resources Information Centre) and
Google Scholar, as well as specialised reposi-
tories of rehabilitation and educational mate-
rials. The search employed keywords such as

“cognitive recovery”, “trauma rehabilitation”,




“language education”, “social reintegration”
and “war-affected learners” to ensure compre-
hensive coverage. The total sample comprised
over 1,000 terminological units, selected to
capture the most frequently used and central
concepts within the domain.

The extraction of linguistic material fol-
lowed a selective sampling method, combining
both automated and manual processing. Ant-
Conc was used to generate word frequency lists,
concordances, and collocation patterns, while
Sketch Engine supported corpus querying, key-
word extraction, and semantic profiling. Excel
and NVivo facilitated manual verification, cat-
egorisation, and coding of terminological units.
A terminological unit was defined as any lin-
guistic item (noun, verb, or phrase) referring to
a specialised concept in language rehabilitation
for war-affected individuals, with boundaries
determined by its role in the rehabilitation pro-
cess and its ability to convey specific cognitive
and emotional aspects of recovery. This com-
bination of automated and manual procedures
ensured both accuracy and relevance of the ex-
tracted terms. The research employed a com-
bination of descriptive and analytical methods
to inventory and classify the terms within the
selected texts. Descriptive methods were used
to gather and categorise terms, while analyti-
cal methods were used to explore the linguis-
tic means employed and the role these terms
played in facilitating cognitive recovery. The
structural approach allowed for the identifica-
tion of core terminological patterns, while the
definitional analysis clarified the meaning and
internal structure of key terms.

Component analysis was used to examine
the lexical content and semantic structure of
terms. This method involved identifying and
analysing the underlying conceptual features
of each term and understanding how these
features connect to the broader process of cog-
nitive and emotional recovery. In addition to
component analysis, a comparative method
was employed to analyse English-Ukrainian
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equivalents of terms related to rehabilitation.
Component analysis was first used to examine
the lexical content and semantic structure of
rehabilitation-related terms, identifying their
underlying conceptual features and how these
connect to cognitive and emotional recovery.
In addition, a comparative method was em-
ployed to analyse English-Ukrainian equiva-
lents, using the following criteria: (1) motiva-
tional equivalence — whether the internal form
and semantic motivation of the English term
are preserved in Ukrainian; (2) conceptual clar-
ity — the degree to which the term conveys the
same cognitive and emotional aspects in both
languages; (3) transparency — whether the
term’s meaning can be inferred from its lin-
guistic form in both languages; (4) cultural ap-
propriateness — whether the term aligns with
culturally relevant practices, social norms,
or rehabilitative approaches in Ukraine; and
(5) terminological consistency — the extent
to which the term is used consistently across
educational, academic, and professional texts.
These criteria allowed the study to identi-
fy full, partial, or neutralised equivalences
between English and Ukrainian terms, high-
lighting cases where translation preserved or
altered the conceptual and cognitive value of
the original term. This approach helped estab-
lish cross-linguistic equivalences and assess
how specific terms in one language might carry
different meanings or implications in another,
crucial for translating rehabilitation terminol-
ogy across cultural and linguistic boundaries.
Contextual and discourse analysis was used
to examine how rehabilitation-related terms
function in real-world settings, focusing on
their pragmatic use, interactional meaning,
and role in conveying cognitive and emotional
aspects of recovery. This method allowed the
study to identify patterns of term usage in aca-
demic, training, and clinical texts, as well as to
understand how language shapes and supports
inclusive, adaptive learning environments for
war-affected individuals.
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The research followed a three-stage meth-
odology: first, the compilation of the corpus
from authentic texts; second, the extraction
and analysis of terminological units based on
their cognitive, emotional, and linguistic fea-
tures; and third, the application of the find-
ings to draw conclusions regarding the role
of language in rehabilitation and social inte-
gration. This approach, combining qualita-
tive and quantitative methods, was designed
to ensure the reliability and reproducibility of
results while uncovering the cognitive mech-
anisms that underpin language learning in re-
habilitation contexts. To further examine the
relationship between English and Ukrainian
terminology, a bilingual corpus was developed
using parallel texts and authoritative diction-
aries. The English-Ukrainian term pairs were
aligned based on corpus-based co-occurrence
and dictionary validation, providing insights
into the cross-linguistic translation of reha-
bilitation-related terms. The term density in
each text was calculated by determining the
frequency of specialised rehabilitation-related
terms in relation to the total number of words
in the text. The number of occurrences of key
terms was divided by the total word count and
multiplied by 100 to obtain the percentage of
specialised vocabulary within each educational
material. The calculation and frequency analy-
sis were performed using corpus analysis soft-
ware, which enabled automated term identifi-
cation and quantitative comparison across the
analysed texts. Through these methods, this
study aims to contribute to the development of
evidence-based language education programs
that facilitate the cognitive and emotional re-
covery of war-affected individuals and promote
their social reintegration.

Results
English as a tool for cognitive rehabilitation
in the context of the war in Ukraine
The ongoing Russian-Ukrainian war has
triggered a profound transformation of the
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cognitive space of Ukrainian society. As noted
by A Vysotskyi & S. Romanchuk (2024), a shift
in the paradigm of thinking is taking place, in
which language functions not only as an object
of philological analysis but also as a strategic
tool for maintaining mental resilience. In this
context, learning English acquires the status of
a “cognitive technology” capable of mitigating
the effects of traumatisation and contributing
to the restoration of the nation’s intellectual
capital. A fundamental prerequisite for using
language education as a means of rehabilita-
tion is the theory of cognitive reserve. Bilin-
gualism provides structural and functional
protection for the brain, enabling it to more ef-
fectively withstand degenerative processes and
stress-related loads (Berkes & Bialysto, 2022).

The identification of language learning as
a cognitive enhancer supports neuroplasticity
and executive functioning. This finding is con-
sistent with recent research on bilingualism
and cognitive reserve. Bilingual experience
significantly contributes to cognitive recovery
after traumatic brain injury, improving atten-
tion, processing speed, and executive control
mechanisms (Ortiz et al., 2025). In accord-
ance with J. Kroll et al. (2014), bilingualism
strengthens neural flexibility and resilience,
functioning as a protective factor in cognitive
aging and neurological recovery. These results
strongly support the neurocognitive dimension
of the present study, where English learning
is interpreted as a form of cognitive rehabili-
tation rather than a purely linguistic activity.
One of the key findings is the cognitive effect
of foreign language learning, particularly its
influence on memory, attention, and executive
functions. This is supported by J. Brouwer et
al. (2025), who showed that language learning
significantly improves cognitive performance
and psychosocial well-being.

The role of digital learning environments
was emphasised by P. Li & Y. Lan (2022), who
argued that digital language learning enhanc-
es cognitive engagement through multimodal




interaction and adaptive learning systems. The
analysis of the corpus revealed that English
language education functions as a multifacet-
ed tool for cognitive and social rehabilitation
in wartime contexts through several interre-
lated mechanisms. The findings indicate that
digital learning environments play a central
role in ensuring continuity of education un-
der unstable conditions. The analysed materi-
als demonstrate that digital pedagogical tools
support accessibility, learner engagement, and
emotional stability by enabling flexible inter-
action with learning content. The data show
that English language learning contributes to
cognitive engagement by stimulating atten-
tion, memory processes, and adaptive learning
strategies. These effects are particularly evi-
dent in materials designed for trauma-affect-
ed learners, where multimodal and interactive
formats are frequently employed.

The results suggest that communicative
competence is a key component of social rein-
tegration. The corpus analysis shows a strong
emphasis on real-life communicative tasks, in-
teraction-based exercises, and scenario-based
learning designed to prepare learners for social
participation in post-conflict environments.
Blended and digital learning models are widely
represented in the analysed materials, indi-
cating their importance in maintaining edu-
cational continuity and flexibility in wartime
conditions. These models combine synchro-
nous and asynchronous learning strategies,
which enhance learner autonomy and reduce
psychological stress associated with disrupted
education systems.

The findings demonstrate that English
language education operates as an integrative
mechanism supporting cognitive activation,
emotional stabilisation,and social reintegration
in wartime educational contexts. The cognitive
and neuropsychological dimension of language
learning is further supported by A. Vysotskyi
& S. Romanchuk (2024), who highlighted a
paradigm shift in cognitive linguistics under
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wartime conditions, where language functions
as a cognitive tool for maintaining mental re-
silience. The communicative and educational
aspects are reinforced by O. Komar (2020), who
emphasised the effectiveness of communica-
tive approaches in English teaching for de-
veloping real-life interaction skills. Similarly,
N. Sarnovska (2022) demonstrated that blend-
ed learning technologies significantly enhance
flexibility and accessibility in wartime educa-
tion, which corresponds with the digital and
adaptive models identified in this research.
From a socio-educational perspective,
A. Havryliuk (2025) highlighted the importance
of educational reintegration of war veterans
in post-conflict transformation. The present
study confirms that English language profi-
ciency plays a key role in professional reinte-
gration and labour market mobility. In the same
direction, O. Illenko et al. (2023) emphasised
that English language education contributes
to community building and social cohesion,
which aligns with the findings of this research
regarding collaborative learning environments
and social support networks. The psycholog-
ical dimension of language learning is further
supported by J. Bondarchuk et al. (2024), who
identified motivation, emotional engagement,
and learner preferences as critical factors in
successful language acquisition during war-
time. The linguistic and cognitive structure of
terminology is addressed by S. Fernandez-Sil-
va (2019), who analysed cognitive and commu-
nicative functions of terminological variation.
The classification of terminology into trans-
parent, semi-transparent, and opaque catego-
ries demonstrates how linguistic structure in-
fluences cognitive accessibility and emotional
processing in rehabilitation contexts. Finally,
0. Gryshchenko (2024) highlighted the complex
relationship between knowledge, information,
and misinformation in contemporary discourse.
V. Sichka et al. (2025) investigated trau-
ma-sensitive English language teaching inte-
grated with social-emotional learning (SEL) in
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the context of the ongoing war in Ukraine. The
study is based on action research conducted in
authentic educational settings and focuses on
how trauma-informed pedagogical strategies
influence learners’ emotional state, engage-
ment, and language development. The authors
demonstrate that English classroom activities
designed with trauma-sensitive principles cre-
ate a psychologically safe learning environment
that supports both linguistic and emotional re-
covery of students exposed to war-related stress.

The analysis of the corpus demonstrates
that English language education supports cog-
nitive and psychological rehabilitation through
several key mechanisms, including stimulation
of memory, attention, executive functions, and
neuroplasticity. These cognitive effects are pri-
marily associated with exposure to structured
linguistic input, repetitive retrieval of lexical
items, and interactive communicative tasks
identified in the analysed materials. The results
indicate that rehabilitation-oriented English
language learning engages memory process-
es through frequent activation of lexical and
terminological units within contextualised
tasks. Attention is enhanced through multi-
modal learning environments, where learners
are required to process visual, auditory, and
textual information simultaneously. Executive
functions are supported through task-based
learning activities that require planning, prob-
lem-solving, and flexible linguistic adaptation
in communicative situations.

The corpus analysis further reveals that
linguistic transparency plays a significant role
in reducing cognitive load. Transparent and
semi-transparent terms (e.g., emotional re-
silience, stress management) facilitate faster
semantic access and comprehension, while
opaque terms (e.g., PTSD, neuroplasticity) re-
quire additional cognitive processing but con-
tribute to advanced conceptual structuring.
This balance of term types supports both imme-
diate comprehension and long-term cognitive
development. Quantitative results show that
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approximately 70% of the analysed terminolo-
gy is linguistically transparent, which contrib-
utes to reduced cognitive effort and improved
information processing efficiency in rehabilita-
tion-oriented educational materials. The clas-
sification of English-Ukrainian term pairs fur-
ther indicates that full equivalence (45%) and
partial equivalence (25%) facilitate cross-lin-
guistic transfer of cognitive and emotional con-
cepts, while neutralised equivalence (30%) of-
ten requires additional pedagogical scaffolding.

From a psychological perspective, the find-
ings suggest that English language learning
contributes to emotWional stabilisation by cre-
ating structured, predictable learning environ-
ments that reduce anxiety and support learner
autonomy. Communicative tasks embedded in
the corpus materials also promote social inter-
action, thereby facilitating social reintegration
and the reconstruction of interpersonal con-
fidence in post-traumatic contexts. Overall,
the results demonstrate that English language
education functions as a cognitive rehabilita-
tion tool by activating core cognitive systems
and supporting emotional and social recovery
mechanisms in war-affected learners. These
findings are grounded in corpus evidence and
linguistic analysis rather than external theo-
retical interpretation.

Linguistic motivation
in terms of cognitive rehabilitation
and social reintegration
The concept of “internal form” in language ed-
ucation, particularly in the context of cognitive
recovery and social reintegration, plays a piv-
otal role in how war-affected individuals pro-
cess and understand new information. Drawing
from the foundational ideas of Aristotle (1993)
and modern cognitive linguistics (Lakoff &
Johnson, 2008), the internal form of terms
within a language-especially those used in
rehabilitation and social reintegration-serves
as a symbolic bridge between linguistic struc-
tures and cognitive processes. In the context




of wartime Ukraine, where trauma, stress, and
cognitive difficulties are prevalent, English
language education becomes more than just
a tool for communication-it functions as a
mechanism for cognitive recovery, providing a
structured way to process and reintegrate com-
plex emotional and psychological experiences.

The linguistic approach, by connecting
abstract concepts with concrete experiences,
is crucial for emotional and cognitive healing,
as it enables English language education to
facilitate the acquisition of specialised ter-
minology, structured discourse patterns, and
cognitive strategies that allow trauma-affect-
ed individuals to build new conceptual frame-
works essential for their social and profes-
sional reintegration. These conceptual tools
include specialised terminology, structured
discourse patterns, and cognitive strategies
embedded in language learning tasks, which
help learners organise knowledge, process
emotional experiences, and communicate ef-
fectively in both academic and social contexts.
It was found that terms related to psycholog-
ical recovery, trauma, and social reintegration
in English function primarily through trans-
parent and semi-transparent internal forms.
For example, the term “emotional resilience”
frequently appeared in rehabilitation manu-
als and training texts describing strategies for
coping with stress, illustrating how its mean-
ing is directly linked to the conceptual con-
tent of supporting mental strength in learn-
ers. Transparent terms like this have clear and
easily understood meanings that are readily
inferred from their linguistic form. Transpar-
ent terms, such as “emotional esilience” or
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“mental recovery”, have clear and easily un-
derstood meanings that are directly linked to
the conceptual content they represent. These
terms are effective in the educational setting
for war-affected individuals because they of-
fer immediate cognitive clarity and are easier
to process, which is essential when dealing
with trauma.

Transparent terms, such as “emotional re-
silience” or “mental recovery”, have clear and
easily understood meanings that are directly
linked to the conceptual content they repre-
sent. These terms are particularly effective in
educational settings for war-affected individ-
uals because they offer immediate cognitive
clarity and are easier to process, which is es-
sential when dealing with trauma. The distri-
bution of terms according to their motivational
types further illustrates the role of language in
cognitive and social rehabilitation. As shown
in Table 1, the majority of terms are morpho-
logically motivated (48%), including examples
like “emotional resilience” and “mental recov-
ery”, which directly link linguistic structure
with conceptual understanding. Semantically
motivated terms (22%), such as “healing jour-
ney” or “psychological safety”, enable met-
aphorical and metonymic associations that
help learners conceptualise their recovery ex-
periences. Borrowed or loan translation terms
(18%), like “stress management” and “empathy
training”, introduce external frameworks that
complement local cognitive strategies. Finally,
conventionalised or opaque terms (12%), in-
cluding “PTSD” and “neuroplasticity”, provide
technical labels necessary for precise commu-
nication and academic learning (Table 1).

Table 1. Types of motivation in terms related to cognitive recovery and social reintegration

Type of motivation Number of terms | Percentage (%) m

Morphological . .
(affixation, compounding) 710 48 emotional resilience,mental recovery
Semantic - .
(metaphoric, metonymic) 340 22 healing journey, psychological safety
Borrowed/Loan Translation 270 18 stress management,empathy training
Conventionalised (opaque) 180 12 PTSD, neuroplasticity

Source: compiled by the authors
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The study revealed that approximately
70% of the terms related to cognitive recovery
and social reintegration in English have some
form of internal motivation. This is significant
because such terms are cognitively accessible
to learners, particularly those recovering from
trauma. Terms like “emotional resilience” or
“mental recovery” are not only transparent
in their form but also help facilitate the heal-
ing process by providing concrete language
for complex emotional states. The remaining
30% of terms, such as “neuroplasticity” and
“post-traumatic stress disorder (PTSD)”, are
more opaque and require specialised knowl-
edge or learning, often needing additional
explanation or contextualisation. Terms like
“emotional resilience” or “mental recovery”
are not only transparent in their form but also
facilitate the healing process by providing con-
crete language for complex emotional states.
Their clarity and direct link to conceptual con-
tent make them especially effective in educa-
tional settings for war-affected individuals, as
theyreduce cognitive load, allow for immediate
comprehension, and support the internalisa-
tion of recovery-related concepts. Semi-trans-
parent terms, such as “stress management” or
“community reintegration”, while requiring
some contextual or linguistic support, also aid
learners in forming connections between new
concepts and prior knowledge, fostering ac-
tive engagement and deeper understanding. In
contrast, the remaining 30% of terms, such as
“neuroplasticity” and “post-traumatic stress
disorder (PTSD)”, are more opaque and often
require specialised instruction or contextual-
isation to be fully understood. By prioritising
transparent and semi-transparent terms in ed-
ucational materials, instructors can enhance

cognitive accessibility, facilitate emotional
processing, and promote effective participa-
tion in learning activities for individuals recov-
ering from trauma.

By prioritising transparent and semi-trans-
parent terms in educational materials, in-
structors can enhance cognitive accessibility,
facilitate emotional processing, and promote
effective participation in learning activities
for individuals recovering from trauma. These
differences also highlight how cultural and
linguistic factors influence the effectiveness
of terms in rehabilitation programs. Transpar-
ent terms that align across languages provide
cognitive and emotional scaffolding, enabling
learners to process traumatic experiences more
effectively. Semi-transparent or culturally
nuanced terms, however, require additional
pedagogical support-such as illustrative case
studies, role-playing exercises, or contextual
explanations-to ensure learners can fully in-
ternalise the concepts. For instance, the term
“psychological safety” may be translated as
“ncuxosoriyHa 6esmneka”, but its practical ap-
plication in group therapy or classroom activ-
ities needs clarification to reflect local social
norms and coping practices. Similarly, “com-
munity reintegration” (Ukrainian: corianpHa
peiHTerpartis) may require examples of real-life
support systems to make the concept actiona-
ble for learners. Overall, the study suggests that
while many English terms retain their internal
form and cognitive accessibility when translat-
ed, the effectiveness of rehabilitation-focused
language education depends on addressing cul-
tural nuances and providing contextual scaf-
folding, ensuring that learners can engage with
and apply these terms meaningfully in their
recovery and reintegration processes (Table 2).

Table 2. Types of motivation in English-Ukrainian terminological correspondence

Motivation equivalence Percentage (%) Example
Full equivalence 45 emotional resilience (Ukrainian: emouiiiHa cTiiiKicTb)
Partial equivalence 25 stress management (Ukrainian: KepyBaHHSI CTpecoM)
Neutralisation 30 PTSD - IITCP (abbreviation)

Source: compiled by the authors
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A notable finding in this study is the var-
ying degree of equivalence between English
and Ukrainian terms. For instance, terms like
“emotional resilience” are directly translated
as “emotiiiHa cTifikicTs”, maintaining both the
conceptual clarity and emotional depth of the
original term. Such fully equivalent terms al-
low learners to immediately grasp psychologi-
cal concepts, which is crucial for cognitive and
emotional recovery in war-affected individu-
als. Learners can articulate their experiences,
reflect on personal coping strategies, and en-
gage in guided exercises without additional
clarification, enhancing the effectiveness of
rehabilitation programs. On the other hand,
terms such as “PTSD” or “stress management”
exhibit partial or neutralised equivalence, as
their internal forms are either culturally spe-
cific or rely on contextual explanations in
Ukrainian. For example, “stress management”
translates as “kKepyBaHHs cTpecom”, which
communicates the general idea but may re-
quire additional guidance to align with locally
relevant coping practices. Similarly, “PTSD”
(Ukrainian: TITCP) is widely recognised, yet
understanding its psychological and social im-
plications often necessitates case examples or
role-playing exercises that reflect the lived ex-
periences of Ukrainian learners.

The impact of these differences is also ev-
ident when analysing term frequency across
genres used in rehabilitation and educational
contexts. As shown in Table 3, research articles
have the highest term density (29%), followed
by textbooks and guides (23%) and online ed-
ucational resources (21%). Higher term density
in research articles allows for more precise dis-
cussion of trauma-related concepts but may be
less accessible without pedagogical scaffold-
ing. In contrast, textbooks and online resourc-
es often present terms in contexts designed
for learning, but cultural or linguistic nuances
can alter their interpretability. For instance, a
term like “community reintegration” (Ukrain-
ian: couiasibHa peiHTerpailisi) may appear
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frequently in online guides, but its effective-
ness depends on examples of practical support
structures, local community initiatives, or so-
cial norms that make the concept actionable for
learners. These findings suggest that cultural
and linguistic factors significantly influence
the effectiveness of terms in rehabilitation pro-
grams. Transparent and fully equivalent terms
facilitate comprehension and emotional pro-
cessing, while semi-transparent or culturally
specific terms require additional contextualis-
ation, examples, or exercises to ensure learners
internalise the concepts effectively. Educators
must therefore carefully select and adapt ter-
minology, providing scaffolding that bridg-
es linguistic gaps and supports cognitive and
emotional recovery.

The analysis of term frequency reveals that
the highest term density is found in research
articles focused on cognitive recovery and psy-
chological rehabilitation. These texts are dense
with specialised terminology that reflects the
nuanced processes of trauma recovery, psy-
chological healing, and social reintegration.
Textbooks and online resources, designed for
practical application, tend to feature a low-
er density of specialised terms, as they aim to
provide broader accessibility and understand-
ing for individuals with varying levels of cog-
nitive recovery. The distinction in term density
highlights the role of educational materials in
shaping how concepts related to cognitive re-
covery are presented-research-focused articles
maintain a higher density of precise, transpar-
ent terms, whereas practical guides tend to rely
on simpler, more accessible language.

Furthermore, the study found that met-
aphorical terms play a significant role in ex-
plaining psychological and emotional pro-
cesses, aiding in the cognitive restructuring
of individuals undergoing rehabilitation. For
example, terms like “healing journey” and
“psychological safety” help to frame emotion-
al recovery in a more accessible, experiential
manner, which is essential for individuals who
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have undergone trauma. These terms not only
aid in understanding but also help frame the
recovery process in a positive and progressive
light, which is crucial for motivating individ-
uals toward social reintegration. The research
also suggests that English language educa-
tion can serve as a tool for cognitive recovery
through the metaphorical and transparent
nature of language. By focusing on language
forms that clearly reflect their meanings and
by offering learners cognitive tools to con-
ceptualise their emotional and psychological
states, language education becomes a valuable
component of rehabilitation.

This approach, which integrates cogni-
tive, emotional, and linguistic recovery, fosters
resilience and empowers learners to reclaim
agency in their lives, helping them rebuild both
their personal and professional identities. The

analysis of term frequency reveals that the
highest term density is found in research ar-
ticles focused on cognitive recovery and psy-
chological rehabilitation. These texts are dense
with specialised terminology that reflects the
nuanced processes of trauma recovery, psy-
chological healing, and social reintegration.
Textbooks and online resources, designed for
practical application, tend to feature a low-
er density of specialised terms, as they aim to
provide broader accessibility and understand-
ing for individuals with varying levels of cog-
nitive recovery. The distinction in term density
highlights the role of educational materials in
shaping how concepts related to cognitive re-
covery are presented-research-focused articles
maintain a higher density of precise, transpar-
ent terms, whereas practical guides tend to rely
on simpler, more accessible language (Table 3).

Table 3. Term frequency across genres in rehabilitation and educational contexts

Average words

_

per text

Research articles 5,000 1,450 29
Textbooks and guides 7,000 1,600 23
Online educational resources 4,500 950 21

Source: compiled by the authors

Furthermore, the study found that met-
aphorical and transparent terms play a sig-
nificant role in explaining psychological and
emotional processes, aiding in the cognitive
restructuring of individuals undergoing re-
habilitation. For example, terms like “heal-
ing journey” and “psychological safety” help
frame emotional recovery in a more accessible,
experiential manner, which is essential for in-
dividuals who have undergone trauma. These
terms not only aid comprehension but also
help present the recovery process in a positive
and progressive light, which is crucial for mo-
tivating individuals toward social reintegra-
tion. The research also suggests that English
language education can serve as a tool for cog-
nitive recovery through the metaphorical and
transparent nature of language. By focusing on
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language forms that clearly reflect their mean-
ings and by offering learners cognitive tools
to conceptualise their emotional and psycho-
logical states, language education becomes a
valuable component of rehabilitation. This ap-
proach, which integrates cognitive, emotional,
and linguistic recovery, fosters resilience and
empowers learners to reclaim agency in their
lives, helping them rebuild both their personal
and professional identities.

Discussion
The findings of the present study confirm that
English language education can function as an
effective mechanism of cognitive rehabilita-
tion under wartime conditions. Unlike tradi-
tional approaches that primarily interpret for-
eign language learning as a communicative or




professional skill, this research demonstrates
its broader neurocognitive, emotional, and
social potential. The obtained results support
contemporary interdisciplinary studies in cog-
nitive linguistics, psycholinguistics, trauma-in-
formed pedagogy, and rehabilitation scienc-
es, while also extending previous scholarship
through the analysis of linguistic motivation
and semantic transparency of terminology.
Recent international research increasingly em-
phasises the connection between bilingualism
and cognitive resilience. For example, J. Or-
tiz et al. (2025) investigated the influence of
bilingual experience on post-traumatic cogni-
tive recovery and found that multilingual indi-
viduals demonstrated higher levels of executive
functioning, attention control, and adaptive
problem-solving after traumatic brain inju-
ry. These findings correspond closely with the
present study, where structured English learn-
ing contributed to the restoration of attention
stability, memory activation, and cognitive
flexibility among learners affected by war-re-
lated stress. However, while J. Ortiz et al. (2025)
focused mainly on neurological recovery in
clinical contexts, the present study expands
this perspective by analysing educational envi-
ronments as spaces of cognitive rehabilitation.

Similar conclusions are presented by
J. Kroll et al. (2014), who argued that bilingual-
ism enhances neural flexibility and strength-
ens cognitive reserve. Their research high-
lighted the protective role of multilingual
experience against stress-induced cognitive
decline. The present study confirms this the-
sis but additionally demonstrates that lan-
guage learning under traumatic social condi-
tions acquires not only neuropsychological
but also socio-emotional significance. English
learning became associated with safety, future
orientation, and psychological stabilisation,
which broadens the interpretation of cognitive
reserve beyond purely neurological mecha-
nisms. The role of foreign language educa-
tion in emotional recovery is also discussed by
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J. Brouwer et al. (2025), whose study demon-
strates that language learning positively af-
fects psychosocial well-being, self-esteem,
and emotional regulation. The current findings
support this argument, particularly regarding
trauma-sensitive educational practices. Learn-
ers participating in adaptive English-learning
environments showed reduced anxiety and
higher communicative engagement. Neverthe-
less, unlike J. Brouwer’s (2025) study, which
primarily focused on adult migrants and inter-
cultural adaptation, the present research spe-
cifically addresses war-affected populations in
Ukraine and therefore emphasised the reha-
bilitation dimension of language education in
conditions of prolonged social instability.
Digital learning technologies represent
another important area of comparison. P. Li &
Y. Lan (2022) demonstrated that digital lan-
guage-learning platforms enhance cognitive
engagement through multimodal interaction
and individualised learning pathways. The re-
sults of the present study strongly support this
position, especially in the context of wartime
educational disruption. Online learning en-
vironments ensured continuity of education,
emotional support, and accessibility for dis-
placed learners. However, this study addition-
ally highlights that digital tools in wartime
contexts perform not only educational but also
compensatory psychological functions by re-
storing a sense of routine, predictability, and
social connectedness. The communicative di-
mension of rehabilitation-oriented language
education is supported by O. Komar (2020),
who emphasised the effectiveness of commu-
nicative teaching methods in developing au-
thentic interaction skills. The present findings
confirm that communicative competence con-
tributes significantly to social reintegration
of war-affected individuals. At the same time,
this study extends O. Komar’s (2020) conclu-
sions by demonstrating that communicative
interaction also facilitates emotional expres-
sion and reconstruction of personal identity
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after trauma. Thus, language practice becomes
simultaneously a cognitive, communicative,
and therapeutic process.

Blended and flexible educational models
are discussed by N. Sarnovska (2022), who ar-
gued that adaptive digital pedagogies increase
learner autonomy and educational accessibility
in crisis conditions. The present study confirms
the effectiveness of blended learning but addi-
tionally identifies its rehabilitative value. Flex-
ible instructional models reduced emotional
pressure and enabled participants to maintain
educational engagement despite displacement,
uncertainty, and psychological distress. There-
fore, blended learning appears not merely as a
pedagogical strategy but also as a stabilising
mechanism in emergency educational systems.
The socio-educational implications of rehabil-
itation-oriented language learning are particu-
larly evident in the work of A. Havryliuk (2025),
who analysed educational reintegration of vet-
erans in post-conflict societies. Similar tenden-
cies were identified in the present study, where
English proficiency contributed to professional
reintegration, employability, and participa-
tion in international communication networks.
Nevertheless, the current research broadens
this perspective by emphasising that language
learning also reconstructs social agency and
future-oriented thinking, which are essential
components of psychological recovery.

The relationship between language educa-
tion and social cohesion is further examined by
0. Illenko et al. (2023). Their findings indicated
that collaborative language-learning environ-
ments strengthen community building and in-
terpersonal trust. The present study supports
these conclusions, particularly regarding group
interaction and peer support in trauma-sen-
sitive classrooms. However, unlike previous
research, this study pays special attention to
the cognitive role of collective communication
practices, showing that collaborative learning
environments contribute to emotional regula-
tion and restoration of cognitive confidence.
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Psychological aspects of wartime language
learning are also discussed by J. Bondarchuk et
al. (2024), who identified motivation, emotion-
al engagement, and learner-cantered pedagogy
as key factors influencing educational effec-
tiveness. The current findings strongly sup-
port this position. Participants demonstrated
higher levels of engagement in inclusive ed-
ucational settings characterised by emotional
safety and adaptive teaching strategies. Yet,
the present study additionally demonstrates
that linguistic characteristics themselves in-
fluence emotional processing. Transparent
terminology reduced cognitive load and facil-
itated comprehension, while opaque terminol-
ogy required greater interpretative effort but
stimulated deeper conceptual processing.

This linguistic aspect represents one of the
major differences between the present study
and previous scholarship. S. Ferndndez-Sil-
va (2019) investigated terminological variation
and cognitive accessibility, emphasising the
communicative role of semantic transparency.
The present study develops this idea further by
proposing a classification of rehabilitation-re-
lated terminology into transparent, semi-trans-
parent, and opaque categories. The findings
suggested that internal form and morpholog-
ical motivation significantly influence cogni-
tive accessibility and emotional interpretation
of terms. Transparent terms facilitate faster
comprehension and reduce psychological ten-
sion, whereas opaque terms demand additional
cognitive resources but support advanced con-
ceptual understanding. Such results expand
existing approaches in cognitive linguistics by
connecting lexical structure with rehabilitation
processes. The discourse dimension of cognitive
rehabilitation was also supported by O. Grysh-
chenko (2024), who examined the relationship
between information, knowledge, and misin-
formation in modern communication environ-
ments. The present study confirms that English
language education contributes to the devel-
opment of critical thinking and informational




literacy, both of which are essential under war-
time conditions characterised by information-
al pressure and psychological manipulation.
However, unlike O. Gryshchenko’s (2024) pri-
marily discourse-oriented approach, this study
demonstrates that informational literacy also
functions as a mechanism of emotional resil-
ience and cognitive stabilisation.

Finally, the findings correspond closely
with the trauma-sensitive educational model
proposed by V. Sichka et al. (2025). Their re-
search demonstrated that trauma-informed
English teaching creates psychologically safe
educational environments that support emo-
tional recovery and language development
simultaneously. The present study confirms
these conclusions but additionally introduces a
linguistic-cognitive dimension by emphasising
the role of terminology structure and semantic
organisation in reducing cognitive overload and
supporting rehabilitation outcomes. Overall,
comparison with recent international literature
demonstrates substantial agreement regarding
the rehabilitative potential of foreign language
learning. Nevertheless, most previous studies
examine cognitive, pedagogical, psychologi-
cal, or communicative dimensions separately.
The present research integrates these perspec-
tives and proposes a multidimensional model
of rehabilitation-oriented language education.
Its originality lies in combining cognitive lin-
guistics with trauma-informed pedagogy and
rehabilitation theory, as well as in identifying
linguistic motivation and semantic transparen-
cy as key mediators of cognitive recovery. Con-
sequently, English language education is inter-
preted not merely as a communicative practice
but as a complex cognitive technology capable
of supporting emotional stabilisation, social
reintegration, and reconstruction of cognitive
resilience in war-affected populations.

Conclusions
This study demonstrated that language educa-
tion, particularly in English, plays a crucial role
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in cognitive recovery and social reintegration
for war-affected individuals in Ukraine. The
analysis of terminological units highlighted
the importance of internal form in facilitat-
ing comprehension and emotional processing.
Terms with clear internal motivation, such as
“emotional resilience” and “mental recovery”,
offer transparency that allows learners to con-
nect language directly with personal experienc-
es of trauma, while semi-transparent or opaque
terms, like “neuroplasticity” and “stress man-
agement”, require additional contextual ex-
planation. Cross-linguistic analysis revealed
that approximately 60% of English-Ukrainian
term pairs retain motivational equivalence,
preserving conceptual clarity, whereas the
remaining 40% show partial shifts or neutral-
isation, particularly in terms related to emo-
tional recovery and social reintegration. For
instance, “emotional resilience” (Ukrainian:
eMolliifHa cTifikicTh) maintains both cognitive
and emotional significance, while “cognitive
healing” (Ukrainian: KOTHiTMBHe BiTHOBJIEHHSI)
may require supplementary explanation in the
Ukrainian context. This underscores the need
for culturally and linguistically informed ped-
agogical strategies in rehabilitation programs.
The study also found that term frequency
and density vary by genre, with research arti-
cles and textbooks exhibiting higher concen-
trations of specialised terminology (28-30%)
compared to online resources (20-23%). This
indicated that formal rehabilitation contexts
rely on precise, transparent language, where-
as practical or informal settings prioritise
accessibility. Metaphorical and transparent
terms, such as “healing journey” and “psy-
chological safety”, facilitate cognitive re-
structuring, helping learners conceptualise
recovery processes and frame rehabilitation
positively, thereby supporting motivation
and social reintegration. Overall, the findings
confirm that language education functions
not merely as a tool for communication but
as a cognitive instrument, bridging linguistic
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forms with emotional and psychological pro-
cesses. By focusing on transparent and meta-
phorically motivated terms, educational pro-
grams can enhance comprehension, foster
resilience, and empower learners to reclaim
agency in their personal and social lives. Fu-
ture research should examine additional dis-
ciplinary vocabularies, such as psychological
and social work terminology, and explore the
impact of cross-linguistic differences on reha-
bilitation outcomes. Employing corpus-based
and psycholinguistic approaches may further

illuminate how internal forms of language
support cognitive and emotional recovery in
post-conflict settings.
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AHoTtauis. JlocmimkeHHS pPO3MISAAE, SK HAaBUAHHS aHIVIIMCHKOI MOBUM BUCTYIIA€ BaKIVBUM
iHCTPYMeHTOM KOTHITMBHOTO BiTHOBJIEHHS, IICMXOJIOTIYHOI ITiITPUMKM Ta COLIialbHOI peiHTerpaii
ocib, ki mocTpaskmanu Bif BilffHM. 3aBOSIKM CTUMYITIOBAHHIO HEMPOIUIACTUYHOCTI Ta PO3BUTKY
BIIEBHEHOCTi y BJIAaCHMUX CUIaX, BUBUEHHS MOBU CYTTEBO CIIPUSIE TONOJAHHIO TPaBMaTUYHUX
HAaCTiAKiB BifiHK. MeTO JOCTiIKeHHS 6Y/I0 3’ICYBaTH, SIKMM YMHOM HaBUYaHHS aHIVIiiIChKOi MOBU
MOKe CJIyTyBaTM 3acO00M KOTHITMBHOI peabimiTallii Ta comianbHOi peiHTerpailii 3 akieHTOM Ha
JOr0 TCUXOJIOTIUHMI i KOTHITMBHMI BIUIMB. VY AOCTiIKEHHI BMKOPMUCTAHO KOPITyCHUII aHasli3,
KOMITOHEHTHUI aHaJIi3, MOPiBHSUTbHMIA aHAJTi3 aHTVIO-YKPATHCbKOI TEPMiHOJIOTi1, KOHTEKCTYaIbHUIL
i OMCKypc-aHali3, a TaKoX KiJIbKiCHi MeToau AJjis1 BU3HAueHHS YaCTOTHOCTI Te€PMiHiB, iXHbOI
UIITbHOCTI Ta MOTUBALliTHUX XapaKTepUCTUK. Pe3yabTaTy JOC/iI>KeHHS 3aCBiIUMIN, 1[0 HABUAHHS
aHIJIiICbKO1 MOBM CIIPUSIE KOTHITMBHOMY BiTHOBJIEHHIO IIIJIIXOM CTMMYJ/TIOBaHHS MaM sITi, yBaru,
BUKOHABUMX (YHKIi Ta HeNpOIUIaCTUYHOCTI, a TAaKOX MiATPUMYE eMOIliiiHe 61aromomryyyst
i comianmpHy iHTerpaiiiro. AHami3 mokasaB, 0 48 % BUSBAEHMX TEPMiHIiB € MOpPQOJOTIUHO
MOTMBOBaHUMM, 22 % — ceMaHTMYHO MOTMBOBaHMMMU, 18 % — 3amo3mueHnMy a60 KaIbKOBAHMMM, a
12%-KoHBeHIIioHaNi30BaHMM a60 Hertpo3opuMu. IpubansHo 70 % npoaHasizoBaHoi TepMiHOOTI T
MPOJIeMOHCTPYBA/IM JIIHTBICTUUHY ITPO30PiCTh, L0 CIPUSIE PO3YMIHHIO Ta 3HUKYE KOTHITMBHE
HaBaHTAXEHHS Ha 0Cib, AKi MmepexXmiyM TpaBMaTUUYHMIA JOCBiA. Pe3ynbTaTyu TakoX 3acBimumin,
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mo 45 % aHII0-yKpaiHChKUX TePMiHOMOTiYHMX BiJIMIOBiIHMKIB MAIOTh MOBHY €KBiBaJeHTHiCTb,
25 % — vacTkoBy, a 30 % — HeitTpanizoBany. HaltBuiy miinbpHicTh peabinitaniiiHo opieHTOBaHOI
TepMiHOJOTii 3aikcOBaHO B HAYKOBUX CTATTAX (29 %), masi MAyTh MiAPYYHMKM Ta HAaBUAIbHI
moci6HuKM (23 %) i oHnaitH-ocBiTHI pecypen (21 %). OTpumani pesynbTaTu HiATBEPOMIN, 1O
Mpo30pi Ta HaMiBIPO30pi TepMiHM CIPUSIOTh KOTHITUBHIN 06pobui iHdopmaii, eMoriiiHoMy
BiIHOBJIEHHIO Ta COLia/IbHilt peiHTerpaiiii, Toai SIK Hempo30pi TepMiHM MOTPEOYIOTh AOLATKOBOL
KOHTeKCTyati3alii Ta megaroriyHoi migTpMMKuU. Y AOCTiAKeHHi 3alIpOIIOHOBAHO iHTErpyBaTu
peabiniTalliiiHO OpieHTOBaHe HABUAaHHS AaHIMiMiCbKOI MOBM [0 MpPOTrpaM ITOCTKOHGIIKTHOTO
BiTHOBJIEHHS, HATrOJOWIYIOUM Ha JIHTBICTMYHIN MOTMBaIlii Ta CeMaHTUYHIi MPO30POCTi SIK
KJIIOUOBMX MeXaHi3sMaxX KOTHITMBHOI peabimiTarnii, emoiiiitHoi crabinisamnii Ta JOBroTpmBaaoro
COLIia/IbHOT'O CTAaHOBJIEHHSI 0COOMUCTOCTI

KiiouoBi cioBa: 0cobu, sIKi mocTpaxknany Bin BiliHu; nmugpoBa megarorika; HelipoIIacCTUYHICTb;
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